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The Role of BSN in Promoting Community Health
Population increase in nations across the globe has resulted in an added number of vulnerable populations needing medical care. Consequently, new disease patterns have also emerged due to contaminated water, environmental population, and vulnerable populations. Ideally, this has led to a shift in the way nursing practice is administered. There is an increase in emphasis channeled towards community-focused nursing, whereby the community is regarded as a client instead of an individual. Therefore, both nursing students and educators are expected to develop a new view regarding the profession. Students, for instance, need to be well developed to face the requirements of diverse populations instead of institutions. 
              				outline
	Course Overview: This course introduces pre-baccalaureate students to community health care by exploring the fundamental roles and responsibilities of the community health nurse. The student will understand topics that influence health systems in community health delivery, such as vulnerable populations, family health risks, disaster management, epidemiology, community mental health, global health, and community advocacy.  Students will explore population-focused nursing theories and acquire assessment skills to offer preventative, health-promoting, and protective nursing care that benefits the community.

	Weekly Course Module Topics (8 total weeks)
	Weekly Key Concepts (1 concept per week)
	Evidence-Based Active Learning Strategies (1–2 strategies per week)

	Citation of Scholarly Sources Using APA Format (at least 1 citation per strategy per week)


	1. Fundamental Community Health Care
	Roles of the public health nurse 
	Gaming (Jeopardy) 

	Oermann, M. H., De Gagne, J. C., & Phillips, B. C. (2018). Teaching in Nursing and Role of the Educator (2nd ed.). New York: Springer Publishing Company. https://eds.a.ebscohost.com/eds/ebookviewer/ebook?sid=2fe75d9a-44ae-4c6d-b675-ee4dac7a0ff3%40sessionmgr4007&ppid=pp_47&vid=1&format=EB




	2. Vulnerable Population
	Homeless 
	Simulation
	Fressola, M. C., & Patterson, G. E. (2017). Transition From Clinician to Educator. Burlington, MA: Jones & Bartlett Learning. https://eds.a.ebscohost.com/eds/ebookviewer/ebook/bmxlYmtfXzEyMjkzMTVfX0FO0?sid=dac22d70-a21f-4d59-8bec-95f8dc758d82@sdc-v-sessmgr01&vid=2&format=EB&rid=1
 


	3. Family and Individual Health Care Issues

	Health risks 
	Group Discussion
	Hukom, S. (2020). The use of small group discussion strategy in teaching writing. Jurnal Tahuri, 17(2), 63-71. https://doi.org/10.30598/tahurivol17issue2page63-71


	4. Disaster Management
	Nursing Triage 
	Role-playing simulations
	Schick, L. (2020). Breaking frame in a role-play simulation: A 
language socialization perspective. Simulation & Gaming, 39(2), 
184-197. https://doi.org/10.1177/1046878107310607


	5. Epidemiology 
	Disease prevention-Immunizations
	Concept Mapping
	Oermann, M. H., De Gagne, J. C., & Phillips, B. C. (2018). Teaching in Nursing and Role of the Educator (2nd ed.). New York: Springer Publishing Company. https://eds.a.ebscohost.com/eds/ebookviewer/ebook?sid=2fe75d9a-44ae-4c6d-b675-ee4dac7a0ff3%40sessionmgr4007&ppid=pp_47&vid=1&format=EB


	6. Community mental health 

	 First Aid
	Case Study
	Bastable, S. B. (2019). Nurse as Educator. Burlington, MA: Jones & Bartlett Learning. https://eds.b.ebscohost.com/eds/ebookviewer/ebook?sid=aa4b5fe2-3219-4fb1-9ce0-467b8710ad41%40pdc-v-sessmgr02&ppid=pp_459&vid=0&format=EB



	7. Global health

	Communicable Disease
	Student demonstration/presentation
	Singleton Jr., R. (2018). On Teaching Sampling: A Classroom Demonstration of Concepts, Principles, and Techniques. Teaching Sociology, 17(3), 351. https://doi.org/10.2307/1318084


	8. Community Advocacy 
	Abortion policies 
	Group discussion
	Billings, D. M., & Halstead, J. A. (2016). Teaching in Nursing (5th ed.). St. Louis, Missouri: Elsevier. Retrieved from https://wgu.vitalsource.com/reader/books/9780323290548/epubcfi/6/54[%3Bvnd.vst.idref%3Db9780323290548000154]!/4/2/4/2[CN]/3:0[%2C15]






Part B- Aspects of the Course
Aspects and Cultivation of the Course
An emphasis on community-focused care is mentioned in the discussion. A statement indicating learners may benefit from the teaching community members is noted. However, a description that thoroughly outlines how the learner may benefit from the course identifies the specific concepts that are highlighted in the course and indicates the course's relevance to professional practice is not clearly articulated. A justification that includes education or nursing best practices is not found.
[bookmark: m_-6804322722866904508__Hlk65684704][bookmark: m_-6804322722866904508__Hlk58573068]Instructions: Justify the following three aspects of the course based on your outline’s course overview:
•  how the learner would benefit from taking the course (Because the course overview is limited to 75 words, this section allows you to elaborate on and provides a more in-depth overview of the course and how it will benefit and prepare students for professional nursing practice in the specific scope of community health nursing. For this question you can provide points of support for how students will benefit from the concepts such as knowledge & preparation for clinical practice, specific education and nursing best practices that will help in practice, how concepts can be used by the community health nurse in their practice, or even help with certifications.
•  specific concepts emphasized in the course (discuss the key concepts and justify inclusion in course, QSEN, ACCN, Quad Council to explain why you include them in your course)
[bookmark: m_-6804322722866904508__Hlk67403055]•  relevance to professional nursing practice (discuss relevance to guidelines for clinical practice in community or public health nursing, eg. Quad Council) 

A heading that combines course aspects and cultivation is noted. However, a discussion that addressed the cultivation of the course is not found.
[bookmark: m_-6804322722866904508__Hlk60912192]Instructions: Discuss how your eight weekly course module topics will cultivate the development of your course.
Section B2 Emphasize the need for a logical progression of the course modules… You need to explain why you want to teach those course modules in that specific order…. Discuss all 8 of your module topics and how each of them contributes to the course overall (including the course outline template) as well as building knowledge from week to week. Each of your course module topics should contribute to the entire course and build upon (scaffolding) the knowledge the students will learn as they go through each of the modules or components of the course.

The learner is likely to benefit from the course in different ways. For instance, one will identify the type of healthcare decisions made by individual community members. Also, learners will understand the basis and process behind decision-making and guide a better decision-making process. Through the module, students will guide community members in making better health decisions. Hence, students will develop a strategic plan that service users can utilize to achieve better care standards. 
The class concepts begin by talking about the roles and responsibilities of the nurses. After that, they will learn more concepts such as projects management, caring for vulnerable populations, and incorporating ethics into care, among other topics. Learners will understand the importance of treating people with dignity and how they can support patients and their families as community health nurses. The principles learned in the 8-week module will help equip the knowledge and skills for future healthcare providers. 
Specific concepts outlined in the course will enhance assessments skills, identify health disparities within the community setting as well utilize resources for patients and their families. The community health course is relevant in nursing profession as students will be able to gain experience from class demonstrations. Using research and simulations will ensure active learning of the students. Additionally, the knowledge obtained can be used outside classroom to assist community members and their families. 
Cultivation of the Course
The 8-week community course modules provide a foundation for the student’s career. The course starts with an introduction of the roles of community healthcare nurses. From there, learners will learn different aspects that must be considered during practice. Knowledge obtained from topics such as working with vulnerable populations will cause the learners to foster and promote health in the community levels. The course will also address ethics and its role in care. here learners will gain knowledge on appropriate care standards while attending to the service users. Additionally, they will also have an opportunity to incorporate epidemiological practice in care. during the last week of the course, learners will have an opportunity to evaluate and apply nursing process based on the concepts taught in the course of the week.  The course will create a background knowledge that learners can use as they advance in their career. 
Student-Centered Learning
"Fostering collaboration and interactions" are presented as reasonable examples of student-centered learning outcomes. However, although the reference to week 4 addresses the role-play activity, the discussion of weeks 1-3, 5, 6 & 8 discusses topics that do not reasonably address the student-centered learning elements of the week. A discussion of the week 7 activity is not evident. 
Of note, this aspect may be more accurately assessed when aspect A4 is has met competency
[bookmark: m_-6804322722866904508__Hlk57878274][bookmark: m_-6804322722866904508__Hlk53597559]Instructions: Explain how your weekly key concepts promote student-centered learning.                         
[bookmark: m_-6804322722866904508__Hlk55545284]For B3, explain how your 8 weekly key concepts promote student-centered learning. 
[bookmark: m_-6804322722866904508__Hlk55546908]What you are teaching informs how you are teaching it. I recommend that you first define student centered learning from one of your course resources (See the beginning of Billings & Halstead Ch. 10 for more info on learner centered courses) then describe how each of your eight (8) key concepts support and promotes student centered learning in your course. This might include both what you are teaching (the key concept) and how you are teaching it (with active learning strategies) but be sure to include all 8 key concepts. 
[bookmark: m_-6804322722866904508__Hlk55545421]As you discuss each concept, think about how you will facilitate learning and engagement with the student to deepen their understanding of the concept.  You will want to bring in your active learning strategies to demonstrate how the learning strategy is going to be focused on engaging the student in the understanding of that key concept.  See Billings & Halstead Ch. 10 for more info.

Student-centered learning will be utilized to enhance the knowledge and skills of the learners. Besides, this type of learning is mainly focused on the needs of the learners. Throughout the eight weeks, students will have the opportunity to engage and participate in different community-based activities. For instance, the first Week will be an ice breaker. Here, the students will have an opportunity to interact with their peers and teacher. Additionally, the ice breaker session will help clarify any individual judgments that can potentially affect students in the overall assessments.  In the 2nd Week, we will dive into lectures, whereby we will talk about vulnerable populations. In week 3, we will discuss family and individual care issues that can hinder proper care administration. During the Week, students will participate in discussion groups of five members. Therefore, they will be able to come up with a list of events that identify health disparities issues among patients and families. Besides, group projects are an excellent strategy for engaging students in research and learning through teaching their classmates. Additionally, the strategy helps to establish reinforcement towards the stated topic. The 4th Week was about disaster management. Here, I incorporated role-play simulations where students took turns being community nurses, community members, and red-cross personnel in responding to situations that pertain to g disaster in the community. Using the strategy made the student connect on how they can partner with other organizations in caring for their community. 
In the 5th Week, discuss how community and health nurses use epidemiological evidence in practice. We will be using the one-to-one instructions in guiding students on what is expected of them through the whole Week. Here they will obtain instructions on assignments that they need to tackle after classes. In the 6th Week, we looked at the role of ethics in administering community health. We used a demonstration strategy to analyze different case studies of errors in unethical care instances in communities. Furthermore, we assessed how ethics could be used to mitigate health risks in the community. In the 7th Week, we analyzed the identification of education and nursing competencies in care. Return demonstration was used to provide students with the necessary experiences and phenomena behind the topic. Using learning strategies proved to be crucial in fostering person-centered care. Besides, causing students to engage in different activities helped in promoting a good and social learning environment. 
Profession Standard and Guidelines
A statement indicating the weekly concepts align with the QSEN competencies is noted. However, a narrative description that details an alignment between each weekly concept and the stated professional standards is not evident.

[bookmark: m_-6804322722866904508__Hlk55408350]Align each key concept with a specific competency/Essential (statements listed as bullet points for each essential). Some students use a table to complete this section: in the first column list each key concept, the second column identify the /Essential/standard/competency; in the third column, explain how or why the Essential/standard/competency is or can be aligned with the key concept.

The Quad Council Competencies(QCC) guideline was used for the community health course. Notably, the guideline is made up of three fundamental areas referred to as tiers. The first tier is associated with nurses administering their day-to-day tasks such as record keeping, home visits and attending to vulnerable populations. The second tier addresses supervisory and management personnel competencies'. The third tier is concerned with the competencies of upper management, such as executives, managers, and directors, and their main function is to establish the organization's mission and vision. Therefore, tier one is relatable to the course as it is concerned with the role of BSN in administering community health services.
Alignment of weekly Concepts
A description is noted that provides an outline of the concepts presented in the outline template. However, this aspect may be more accurately assessed when aspect A1 has met competency.

[bookmark: m_-6804322722866904508__Hlk55408532]With your 8 module topics/main points in the course overview, explain how each of your eight weekly key concepts align to your course overview. I know it can be a bit clunky and redundant, but evaluation wants to see how all 8 concepts align with the overview.
Including the module topics in the overview will help with the writing of this questions. E.g. Week 1 key concept ---- aligns with the course overview by relating to ---- (the module topic) because--. The topics must be in the course overview to complete this question. Once you have included all your module topics in the overview, next step would be to describe how the concepts align with those topics for the course.
 

The community health outline provides a guideline of all topics discussed in the module. Week one will commence by first describing the public health nurses and how they influence the community. From there, the second Week will investigate how public health policies impact vulnerable populations and how nurses can work collaboratively to mitigate the disparities. The third Week will mainly focus on individual and family cares challenges. The course will also cover the role of nurses in collaborating with other organizations to establish disaster management in the community. Additionally, how community health nurses utilize epidemiology during practice will be addressed. The course will also examine the role of ethics and roles and functions of public health nurses in the practice, home care health, and hospice facilities. At the end of the module, learners will learn about quality and program management. Here they will have the opportunity to demonstrate their understanding of program evaluation components and how they can be applied in nursing practice.
Table 2: Alignment of Weekly Concepts with Professional Standards and Guidelines.
	Weekly Concepts
	QCC Guidelines
	Alignment Elaboration

	1st Week: Role of Public health nurses and how it influences community health
	Tier one is used to analyze how nurses can work with families and individuals to reduce risks
	The first Week focused majorly on the role of nurses in issuing community care

	2nd Week: Vulnerable Populations
	Tier one: establishes health determinants and how to use recent data in caring for vulnerable populations
	The students will learn about the policies that can be implemented while caring for vulnerable populations

	3rd Week: Family and Individual care Issues
	Tier One: collect relevant information regarding issues facing individuals and groups as part of community assessment
	Here we will apply the nursing process, which involves learning, planning and evaluation of risks surrounding individuals and their families in the community

	4th Week: Disaster Management
	Tier 1: identifies community-based risks associated with the provision of care
	Students will learn how they can work collaboratively with other organizations to minimize disaster at the community level

	5th Week: 
	Tier 1: Analyses public health nursing care to families, individuals according to epidemiological evidence gathered
	The learners will gain knowledge on how they can administer and evidence-based care

	6th Week: Influence of ethics on Healthcare Delivery and Nursing
	Tier 1: Uses relevant data  to identify health errors for the populations as well as the needs and beliefs of the service users
	Learners will learn how they can administer safe care that meets the needs, values and beliefs of the care users.

	7th Week: Nursing Practice in the Community Roles and Functions
	Tier One: incorporates different methods in providing relevant health information to individuals and groups in the community
	Students will learn the importance of public health education and how nursing competencies will help improve the general care of people in different settings within the public domain

	8th Week: Program and Quality Management
	Tier One: Utilizes a variety of methods in disseminating care to individuals and families.
	Students will learn the general requirements for nursing application in the community.



Course Outline and Relevance
The identification of covered content and activities incorporated into the course are identified as elements of the course outline. However, a description that details how creating a course outline is relevant to the role of the nurse educator is not sufficiently developed.

[bookmark: m_-6804322722866904508__Hlk63866380]Discuss why planning and creating a course outline or lesson plan is relevant to the ANE role (Billings & Halstead Ch. 10 is a good resource here). Bastable Chapter 10 is a good resource here for why teachers create a teaching plan. Teaching plan is same as course outline. 

A course outline is a plan or, instead, a teaching guide. It is essential to have one as it helps identify the learning needs that are to be covered throughout the module. As an Advanced Nursing educator, I need to develop relevant topics that are meet the course guidelines. Apart from the outline, ANE needs to make sure that activities are incorporated in the lessons plan that will help develop the learners' cognitive skills. As an educator, a course outline is crucial to my role in that I will be responsible for following the plan and making sure that I attend to the needs of all learners while preparing them for a future career. 
Part C: Learning Strategies
Simulation, group discussion are presented as suitable examples of active learning strategies. However, a discussion that specifically addresses how the strategies meet the diverse needs of learners is not evident. Please note, this aspect may be more accurately assessed when aspect A4 has met competency.

[bookmark: m_-6804322722866904508__Hlk57878316]Instructions: Discuss three learning strategies from your course outline and how they address the diverse needs of learners. Bastable Ch. 11 is an excellent resource.  
 
[bookmark: m_-6804322722866904508__Hlk53473356]Describe how these strategies address the diverse needs of students. Learners have many needs. For example, educators use different learning style inventories to assess these student attributes. The most common is VARK (visual, audio, read/write/, kinesthetic) on pg. 158 in Bastable. Describe how having a variety of teaching strategies / learning strategies can help to meet the needs of a diverse classroom. For more info see Billings & Halstead Ch. 2 & Bastable Chapter 4 and Chapter 11 are excellent resources. 

Different learning strategies were incorporated into the course plan. Using different learning methods helps in reaching diverse students from various backgrounds. Some students learn better through listening and taking notes, while others prefer demonstrations or instruction exercises. Examples of strategies used throughout the module include simulation, Group discussions, and Lectures. The simulation strategy is crucial as it allows students to participate in practical community projects (Hughes, 2012). The use of role-play simulations will reach students perform better through practical examples. They will have an opportunity to engage in active and practical learning.  On the other hand, lecturing gives room for information presentation. Here, the learners can take important notes that they can refer to later during their own free time. This strategy will favor learners who are not good at role-play simulations. Additionally, using group discussion fosters collaboration and active learning. Incorporating these strategies will attend to the needs of all students from diverse groups. 
Implementation of the Learning Strategies
A description of role-playing relative to provider roles and disaster management is noted in the discussion. However, a discussion that addresses how role-playing will be implemented to address diverse learning needs is not evident.

[bookmark: m_-6804322722866904508__Hlk55409118]Instructions: Describe how you will implement one of your identified learning strategies from part C to address diverse learning needs.
 
[bookmark: m_-6804322722866904508__Hlk63873883]Describe the actual activity that students will engage in for role play, including how will you actually implement it as learning strategy– what will that look like during the class time and how this activity will address diverse needs of learners?  The rest of this section will talk about role play.

As indicated in the 4th Week of the module, Role-playing simulations are utilized with my students. Here, the students will work in groups of five to outline and practice community healthcare providers' roles while working with other organizations like the red cross to prepare and shield people from disasters.  Besides, the central role of nurses in the promotion of community health is working with populations and communities in enhancing healthcare standards (Hughes, 2012). The role-play simulations involve processes like preventive care as well as the professionalization of nursing. When the perspective of Disaster management is adhered to, positive outcomes will be achieved in the community. Therefore, students will develop a perspective framework to enable them to come up with a disaster management framework. Ideally, the framework will outline the role of different stakeholders in disaster management at the community level.
 Role-playing simulation is crucial as it gives students hands-on experience working with other stakeholders in health promotion programs. This strategy will be able to reach diverse students by providing both hands-on experience and printed copies. Therefore, the strategy will favor students who learn best by reading things intellectually and those who use scenarios and case studies to gain knowledge. 
Assessment of Learning Strategies
The discussion references "experimental" learning and relates the description to "roles and characters." However, the predominant learning style of the role-play activity is not clearly articulated.

[bookmark: m_-6804322722866904508__Hlk65689116]Instructions: Identify the predominant learning style addressed (pick 1) by the strategy described in part C1.
[bookmark: m_-6804322722866904508__Hlk64359174]Clarify the predominant learning style that is being addressed with role play. What instrument are you using to assess learning styles? Use the language of the method. What style of learning will most benefit from the strategy that you describe in section C1? What will the students be doing (active learning strategy)? How will you assess that learning took place based on the learning style identified? How will the student know that they grasp the information using that specific learning style?
 
Learning styles refer to the ways learners most effectively perceive, process, and recall what they are learning. It is not a teaching strategy but a style of learning. Educators use different learning style inventories to assess these student attributes. The most common is VARK (visual, audio, read/write/, kinesthetic) on pg. 158 in Bastable. For more info see Billings & Halstead Ch. 2 & Bastable Chapter 4. For this section, choose a learning style inventory (way to measure learning style), describe the different learning styles described by that inventory, and identify the predominant learning style for the (group project) teaching strategy. What style of learner will most benefit from the strategy that you describe in section C1.

Learning strategies are overall direction patterns used in teaching. A combination of role-playing and simulations creates an experimental form of learning. Notably, learners take different roles by assuming a profile character and personality and interact in complex and diverse learning environments (Schick, 2020). Besides, there are those learners who learn by reading while others grasp through experience. In this regard, role-play simulation will benefit learners, considering it's a visual and experimental learning strategy. The learners have an opportunity to watch, observe as well as participate actively in the role play.
The role-play simulation strategy's predominant learning style is VARK, which happens to be made up of (visuals, aural, read/write, kinesthetic) model. The crucial part of using the learning model applies to a diverse group of students. Some learners grasp concepts best through lectures and not taking, while others thrive through hands-on activities like role play. Additionally, some gain knowledge from bits of both in the long run. 
Clinical Reasoning and self-reflection skills
A reasonable description of clinical reasoning is provided, and reflection relative to role-play content is noted in the discussion. However, a description that describes how the strategy will develop clinical reasoning and self-reflection skills is not sufficiently detailed. A discussion supported by clinical research or personal experience anecdotes is not evident.

[bookmark: m_-6804322722866904508__Hlk63868296]Instruction: Justify how your identified learning strategy will facilitate your students’ development of clinical reasoning and self-reflection skills.
 
This section asks you to describe how the strategy described in C1A. will facilitate clinical reasoning and self-reflection among the students taking this Community Health class that you are creating. Define clinical reasoning and self-reflection. See chapters 2 (p. 27) and 15 of Billings & Halstead. It is an excellent resource to review these concepts and explore active strategies that facilitate student development of these skills. Use scholarly sources (textbooks and/or journal articles) to support your discussion. Citations are required.
 

Clinical reasoning applies and integrates different knowledge, critical thinking, and weighing evidence while reflecting on a specific situation. In nursing, critical thinking is crucial as it allows nurses to make better care decisions while attending to the patients (Bolton, 2015). During the module, students will be encouraged to self-reflect on situations like role-playing simulations. Regarding the community healthcare course, students will be able to reflect on different role-play activities to assess the areas they need to improve. Ideally, they will reflect on what went well and those that did not.  Follow-up activities will also be used where the learners will journal an explanation of their reasoning and rationale.  Bedsides reflection will prepare students for their future careers by utilizing the opportunities and challenges identified through clinical reasoning and reflection. 
Part D. Learning Environment
Role-play and simulation used to highlight "different roles" and "different disciplines" are discussed as examples of interprofessional collaboration. However, a discussion that incorporates interprofessional collaboration and teamwork specifically in the clinical and online environments is not clearly indicated.

[bookmark: m_-6804322722866904508__Hlk55409441]Instructions: As a nurse educator, describe how you would foster student-centered outcomes in each of the following learning environments to promote interprofessional collaboration and teamwork:
•  face-to-face
•  online (eg. explain how an activity is interprofessional, e.g online case studies)
•  clinical
For more info, review Unit 4 in the course and. Oermann & DeGagne Chapter 8 is an excellent chapter here and Billings Ch. 11 is an excellent overview of Interprofessional Education and Collaborative Practice. 
 
[bookmark: m_-6804322722866904508__Hlk55409908]For this section, include how you would promote interprofessional teamwork and collaboration in each of the following environments: face-to-face, online, clinical.  Include information that conveys a deeper understanding of what interprofessional education, collaboration and teamwork entails and provide an example for each setting. For example, in the clinical learning environment you could develop an interprofessional simulation to engage students in collaborative practice with peers of various disciplines (MD, PT, RT, OT, PA, SW, Phar) to foster teamwork. The same simulation can be used in the online and face to face learning environment (with students from programs at the university). In the classroom, you might develop a multidisciplinary panel discussion or round role play. Don’t forget to include in the discussion of how interprofessional collaboration and teamwork will be fostered/developed during the activities or because of the activities.

A good learning environment provides a safe and creative platform for learners. Before students succeed academically, they need to be in a safe place both physically and mentally (Tongchai, 2016). As a nursing educator, I am obligated to create an environment that promotes a student-centered outcome. Besides, the learning strategies used during the module varied based on the environment. For instance, during classroom environments, I used face-to-face lecturers to engage with learners. This is important as it allows the students to take notes, ask questions, and interact with other students. Additionally, the role-play simulation encouraged group discussions which in turn will encourage collaborations and teamwork. Students will take turns acting as healthcare providers and red-cross personnel in obtaining the best possible care outcomes. In this regard, their transition from being students to professionals will be easier through this teaching mode. Besides, collaboration and teamwork are crucial requirements in the clinical setting. 
In the online environments, I would incorporate virtual face-to-face learning. During classes, I will bring together few students from other disciplines to work with the nursing learners. The learner will gain hands-on experience on how it's like to carry out multidisciplinary care in the clinical setting. All these strategies aim at helping learners build interprofessional relationships and learn from each other's knowledge and experiences. 
Part E. Experiences of Nursing Students
The primary role of a nursing educator is to ensure the active participation of all learners. Ideally, nursing as a profession involves caring for a diverse population. Hence, clinical and learning settings must uphold cultural competence. In the given scenario, the community health educator is guiding a class of diverse students. Resultantly the needs of learners must be considered. Besides, teaching a diverse population requires implementing different strategies (Adya et al., 2015). Some students learn better through lectures and note-taking, while some prefer simulations. That which makes sense to one learner might not be the case for another. Also, other factors such as family dynamics, income levels, and language affect the ability of the learner to understand the content and materials of the course. As a nursing educator, I must ensure the learning environment accommodates all learners by incorporating different strategies that cause every student to be successful. 
Part F: Learning Theories
The learning theory that can be applied in the development of nursing education is constructivism theory. The theory promotes active learning where the learners can develop new ideas and concepts based on their knowledge (DeCoux Hampton, 2018). The constructivism theory fits in in education in that learners can learn through experience. Additionally, the theory encourages reflection on the experiences. Hence, learners can build on their representations as well as incorporate new information in the pre-existing knowledge. Accommodation is also a crucial commodity in theory. This means that the learning environment accommodates all learners regardless of their ethnic backgrounds, language, or abilities. Besides, students who learn best through experiences and those who prefer receiving the information benefit from the theory? Because it is impossible to impart learning to students, the theory's main goal is to develop experiences that facilitate knowledge construction. 
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